
 
Fall 2014 Syllabus 

 
Theme: How do we know what we know? 

 
NOTES: All readings are due on the date listed. This syllabus is just an overview. Please consult the  

individual subject syllabi for reading questions and unit descriptions. 
 

 A written reading response is due each class period. 
 

Date Subject Reading Assignment Due 

Monday, 
August 18 

ALL FACULTY Sharing Our Intellectual Biographies 
• Mike Rose, Lives on the Boundary (excerpt) 

Thursday,  
August 21 

WRITING Introduction to College Writing 
• Bring Mike Rose excerpt 

Monday, 
August 25 

ALL FACULTY Thinking As a Scholar: Five Perspectives on Benjamin 
Franklin 
• Benjamin Franklin, “Remarks Concerning the Savages of 

North America” 

Thursday, 
August 29 

PHILOSOPHY Thrasymachus’ Challenge 
• Plato, Republic, Book I 

Monday, 
September 1 

 NO CLASS — Enjoy your Labor Day 

Thursday,  
September 4 

PHILOSOPHY The City and the Soul 
• Plato, Republic, Book II 

Monday, 
September 8 

PHILOSOPHY Education and Character 
• Plato, Republic, Book III 

Thursday, 
September 11 

WRITING How to Begin a Draft 
• Graff & Birkenstein, They Say, I Say, ch. 2 
• Bring Plato, Republic 

Monday, 
September 15 

PHILOSOPHY Time to Catch a Breath 
• We’ll use this class to catch our breath and to talk about 

writing a philosophical essay 

Thursday, 
September 18 

PHILOSOPHY Wisdom, Courage, Moderation, and Justice 
• Plato, Republic, Book IV 

Monday, 
September 22 

WRITING How to Revise a Draft 
• Graff & Birkenstein, They Say, I Say, p. 46 
• Bring Plato, Republic 

Thursday, 
September 25 

PHILOSOPHY Men, Women, Children, Philosophers 
• Plato, Republic, Book V 
 
**ESSAY ONE DUE** 

Monday, 
September 29 

LITERATURE Studying Shakespeare 
• Shakespeare, Much Ado About Nothing, introductory 

material 

Thursday, 
October 2 

LITERATURE Reading Shakespeare 
• Shakespeare, Much Ado About Nothing, Acts 1-3 

Monday, 
October 6 

LITERATURE Questioning Shakespeare 
• Shakespeare, Much Ado About Nothing, Acts 4-5 
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Thursday, 
October 9 

WRITING How to Write an Argument 
• Bring Shakespeare, Much Ado About Nothing 

Monday, 
October 13 

LITERATURE Interpreting Shakespeare 
• Paster, “Much Ado About Nothing: A Modern 

Perspective” (at back of book) 
• Whedon film, Much Ado About Nothing 

Thursday, 
October 16 

LITERATURE Performing Shakespeare 
• “Performing Shakespeare” (course packet) 

Monday, 
October 20 

WRITING How to Draw Conclusions 
• Graff & Birkenstein, They Say, I Say, pp. 95-96 
• Bring Shakespeare, Much Ado About Nothing 

Thursday, 
October 23 

LITERATURE Seeing Shakespeare: Performance of Much Ado About 
Nothing on the UT Campus with Actors from the London 
Stage 
 
** ESSAY TWO DUE** 

Monday, 
October 27 

ANTHROPOLOGY Self-Knowledge in a Captivity Narrative 
• Rowlandson, A True History of the Captivity and 

Restoration of Mrs. Mary Rowlandson 

Thursday, 
October 30 

ANTHROPOLOGY Self-Knowledge and Self-Invention in the Autobiography 
of Benjamin Franklin 
• Franklin, The Autobiography of Benjamin Franklin, part 1 

Monday, 
November 3 

ANTHROPOLOGY Self-Knowledge and Self-Invention in the Autobiography 
of Benjamin Franklin (cont’d) 
• Franklin, The Autobiography of Benjamin Franklin, parts 

2-4 

Thursday, 
November 6 

ANTHROPOLOGY Knowledge and Freedom in the Slave Narrative of 
Frederick Douglass 
• Douglass, Narrative of the Life of Frederick Douglass, 

chapters 1-9 

Monday, 
November 10 

ANTHROPOLOGY Knowledge and Freedom in the Slave Narrative of 
Frederick Douglass (cont’d) 
• Douglass, Narrative of the Life of Frederick Douglass, 

chapters 10-conclusion 

Thursday, 
November 13 

ANTHROPOLOGY A Contemporary Mexican-American Autoethnography 
• Flores, “Memory-Place, Meaning, and the Alamo” 

(course packet) 

Monday, 
November 17 

CREATIVE WRITING Getting Started and Finding Our Moments of Knowing 
• Lamott, Bird by Bird, excerpts (see creative writing 

syllabus) 
• Shumaker, “Moving Water” (course packet) 
• Dillard, “Living Like Weasels” (course packet) 

Thursday, 
November 20 

CREATIVE WRITING Characters, Plot, and People Who Define Our Knowing 
the World 
• Lamott, Bird by Bird, excerpts (see creative writing 

syllabus) 
• Gilb, “I Knew She Was Beautiful” (course packet) 

Monday, 
November 24 

CREATIVE WRITING Scene, Details, and Shifts in Perception 
• Lamott, Bird by Bird, excerpts (see creative writing 

syllabus) 
• Morse, “The Canning Jars” (course packet) 
• Flanagan, “The End of Girl Land” (course packet) 
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Thursday, 
November 27 

 NO CLASS – Enjoy your Thanksgiving 

Monday, 
December 1 

CREATIVE WRITING Dialogue, Point of View, and Knowing Ourselves in 
Relation to Others 
• Lamott, Bird by Bird, excerpts (see creative writing 

syllabus) 
• Díaz, “How to Date a Brown Girl” (course packet) 
• Livingston, “The Ghetto Girls’ Guide to Dating and 

Romance” (course packet) 

Thursday, 
December 4 

CREATIVE WRITING Intuitive Versus Institutional Knowing 
• Lamott, Bird by Bird, excerpt (see creative writing 

syllabus) 
• Alexie, “Indian Education” (course packet) 

Monday, 
December 8 

CREATIVE WRITING Revision: Where the Real Writing Happens: Knowing 
Ourselves Better 
• Lamott, Bird by Bird, excerpts (see creative writing 

syllabus) 

Thursday, 
December 11 

ALL End of Semester Reading and Celebration!! 
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Free Minds: Writing 
Michael Noll 

Fall 2014 
 

 

What Is Writing Instruction? 
This fall, you will write two college-style papers. The first will focus on the skill of summary and 
discuss Plato’s Republic. The second will involve textual analysis of the play Much Ado About 
Nothing by William Shakespeare. For some Free Minds students, this will be the first attempt at 
an academic paper in years—or, perhaps, ever. As a result, the classes and workshops for 
writing instruction will focus on building a set of skills and strategies that are essential to 
writing college papers. These are skills that can be taught and learned. Experienced and 
inexperienced writers alike can improve their craft in simple, significant ways. 
 
DATE   WHAT WE WILL COVER 
  
Thursday,  Introduction to College Writing 
August 21   
 
Thursday,   How to Begin a Draft 
September 11  They Say/I Say 30-37 (The Art of Summarizing) 

Bring Plato’s Republic and writing materials 
 
Monday,  How to Revise a Draft 
September 22  They Say/I Say 46 (Introducing Quotations) 

Bring Plato’s Republic and writing materials 
 
Thursday,   Essay One Due 
September 25 
 
Thursday,   How to Write an Argument 
October 9  Bring Shakespeare’s Much Ado About Nothing and writing materials 
    
Monday,  How to Draw Conclusions 
October 20  They Say/I Say 95-96 (Explaining who cares) 
   Bring Shakespeare’s Much Ado About Nothing and writing materials 
 
Thursday,  Essay Two Due 
October 23   
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Reading Response Papers 
 
For each class period for the units on philosophy, literature, and anthropology, you will have an 
assigned reading (pages from a book or course packet) and several discussion questions about 
that reading that have been given to you in advance. These questions are designed to stimulate 
your thinking about the text. At times, they’ll help you understand the text better. Other times, 
they’ll help you pinpoint which parts of the text do not make sense to you. As a result, these 
questions are an essential part of preparing for class. There can be no worthwhile discussion of 
a text if no one has thought about the text in advance.  
 
Therefore, you will turn written reading response papers in at the beginning of class. You will 
choose one or more questions from the Reading Response Paper/Discussion Questions to 
answer, completing a page of writing for each class. Your papers will be graded and returned to 
you by the end of class or the next class period.  
 
Reading Response Papers are graded on a 10-point scale. There will be 17 assignments (one for 
each day of reading). 14 grades will be recorded, meaning that your lowest three grades will be 
dropped. No late submissions will be accepted. If you are unable to attend class, you should 
turn the assignment in on the next class period. 
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Free Minds: Philosophy 
Dr. Matthew Daude Laurents 

Fall 2014 
 

Semester theme: How do we know what we know? 

When people think of Western philosophy, they almost always think of Plato. In fact, Plato so  
dominates our philosophical landscape that Alfred North Whitehead (who was himself rather a 
good philosopher) characterized our philosophical tradition as a “series of footnotes to Plato.”  
(Process and Reality) And when people think of Plato, the one work that is mentioned most 
frequently is the  
Republic. What’s it all about? 

To oversimplify greatly (very greatly), Plato’s Republic is Socrates’ exploration of the ideal city in 
pursuit of justice—that is, the city in which justice is perfectly realized. Along the way, we 
encounter some of the most influential ideas and arguments of our philosophical tradition—
ideas that are still influencing us (and about which we still argue) today. That’s why we Free 
Minds are spending our time together reading the Republic. We will read about half of the text 
in the fall, connecting Plato’s concerns with major contemporary themes. 

 

Date Topic/Reading 

Class 1  
Thursday, 8/28 

Introduction: Read me first (attached) 

Plato, Republic, Book I: Thrasymachus’ Challenge 

Focus: Thrasymachus’ and Socrates’ dispute, “final” round (348b to 354c) 

Reading Response Paper/Discussion Questions: What is Thrasymachus’ challenge to 
Socrates? What, according to Thrasymachus, is justice? How does Socrates argue 
against Thrasymachus’ view of virtue? Is Thrasymachus convinced by Socrates’ 
arguments? Is Socrates convinced? 

Class 2 
Thursday, 9/4 

Republic, Book II: The City and the Soul 

Focus: The Ring of Gyges (359c-361d) 

Focus: A Tale of Two Cities (369a to 374a) 

Reading Response Paper/Discussion Questions: Why does Socrates shift ground 
from the individual to the city? How does Socrates characterize the healthy city? 
What are its elements? What is the “luxurious city”? Is it “sick”? Who are the 
Guardians? What is the proper work of the Guardians of the city? 
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Class 3 
Monday, 9/8 

Republic, Book III: Education and Character  

(The discussion of the education of the Guardians runs from 376c in Book II.) 

Focus: What should children see?  

Focus: Sick, Healthy, Drugged (389b, and the Fable of the Metals, 414c-415e) 

Reading Response Paper/Discussion Questions: Why should we care how the 
Guardians are educated? Why must “music” be so carefully supervised? What will 
this supervision involve? Why is the use of falsehoods by the rulers permitted? Isn’t 
this just what Thrasymachus says those in power will do? 

Class 4 
Monday, 9/15 

Time to catch a breath 
 
We will use this class to get caught up, deal with any overflow, and get ready to write 
a philosophical essay 
 
Reading Response Paper/Discussion Questions: Write one page summarizing what 
you understand now about the Republic and what you are confused about. We’ll use 
these to start sorting out where we are and where we are going. 

Class 5 
Thursday, 9/18 

Republic, Book IV: Wisdom, Courage, Moderation, and Justice 

(Plato begins the discussion of “living arrangements” at 415e.) 

Focus: The three classes and the tripartite soul (428b-434d) 

Focus: Health and disease: What is a “sick soul”? (444d) 

Reading Response Paper/Discussion Questions: What is Adeimantus’ problem with 
respect to the happiness of the Guardians? How does Socrates respond? The city is 
complete: How do we find justice in the city? What is the relationship between the 
classes in the city and the “parts” of the soul? What is justice? 

Class 6 
Thursday, 9/25 

Republic, Book V: Men, Women, Children, Philosophers 

Focus: Sex and the City 

Reading Response Paper/Discussion Questions: What, according to Socrates, is the 
best arrangement between women and men in the city? Do women and men have 
different roles in the city? How could we transform existing cities into cities of the 
ideal type? 
 
Due: Essay 1 
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Free Minds Philosophy: Read me first 

Let’s get started by asking some basic questions about how we get started. 

How do I read this stuff? 

If you looked at the philosophy textbook (Plato’s Republic), you may have had some 
questions. At first sight, the Republic looks rather like a play, except that it would be an 
exceedingly boring play on stage. Nothing much happens after the first couple of pages 
except conversation—a very long conversation. So, the first thing you need to prepare 
yourself for digging in is a little orientation. 

The Republic is not, in fact, a play, and it isn’t a transcript of an actual conversation. Rather, 
it’s a piece of plausible fiction—“plausible,” because most of the people in the Republic 
probably existed and could have conversed in this way (if they had had enough stamina), 
but “fiction” because there’s no reason to believe that this conversation took place in 
exactly this way. So, it’s not a play, and it’s not a “documentary.” 

So, what is the Republic? It’s a philosophical exploration cast in the form of a dialogue 
among people. This form—dialogue—is really a literary device (rather like the sonnet or 
haiku or short story). The dialogue has been a favorite form for philosophical writing since 
at least Plato. The literary form is important, but it’s also important to see that the 
“conversation” is really a literary device, with particular advantages (and disadvantages!). 

But if the Republic is intended as a philosophical exploration of particular ideas, why pick to 
write in this form? Why not just say what was on his mind, for example? Think about it: 
What does Plato accomplish by writing in this form? (What can he do in this form that he 
can’t so easily do in  
another form?) 

Another important tool in your approach to Plato is how to find your place in the text (and 
how to cite it). Since Plato wrote in Greek, every translation into English has different page 
numbers. The Republic is divided into “books” (there are ten), but if I say something like 
“Plato says in Book III that falsehood is a form of drug,” you wouldn’t be pleased that you 
had to sift through thirty-odd pages to find this particular point.  

Fortunately, there’s a convenient numbering system that philosophers use to refer to places 
in Plato’s works irrespective of the translation. Here’s the story: In 1578, Henri Estienne 
published a three-volume edition of Plato’s works. Each page had two columns, one in 
Greek and one in Latin. The columns were divided into five chunks, each labeled with a 
letter of the alphabet from a to e.  

Although the pages in each of the volumes were numbered continuously (like most books!), 
each volume starts over at 1a, so you need to give both a page number and a title to refer 
to a specific spot in a particular text. For instance, the famous Allegory of the Cave starts on 
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volume 2, page 514 of Estienne’s edition, in the chunk of the column (Greek or Latin, take 
your pick) labeled a. So, to give a citation to this spot in the Republic, we could write 

Republic 514a 

If you gave only the page number and column letter (as in “514a,” without mentioning the 
title), you may be referring to volume 1 (near the end of a different dialogue, the Gorgias) 
or volume 2 (this passage from the Republic). Volume 3 had only 416 pages.  

These numbers are known as “Stephanus numbers” because “Stephanus” is Latin for 
“Estienne”—which, incidentally, is French for “Stephen.” Or we could say that Stephen is 
English for Stephanus, which is Latin for Estienne. See? 

At any rate, the Republic starts at 327a and runs to 621d. Have a close look at your 
textbook: At the top of each right-hand page, you’ll find a notation that tells you which 
book you’re in and gives the range of Stephanus numbers for the two pages facing you. For 
instance, on page 187, you see this: 

BOOK VII 514a-515d 

So, we’re in Book VII, and the text on 186 and 187 corresponds to 415a through 515d in the  
Estienne edition. One advantage of this system is that, although translations may vary, you 
can always tell someone where you are. 

 

Great. How do I read this stuff? 

Now that we have a few mechanical details out of the way, we’re ready to dive in. So, dive 
in—but let me offer a few suggestions if you haven’t read much philosophy. 

First, mark the reading assignment in your book. Now try this: Read all the words in order, 
from the start of the assignment to the end. This isn’t as easy as it sounds. We have a 
natural inclination to back up and try to figure out what’s going on (especially when we’re 
lost). Resist! One very good way to waste an enormous amount of time is stopping every 
sentence or two and backing up six sentences to figure out what’s going on. Most people 
actually find it more efficient to read all the words, in order, because doing so will give you a 
general sense of what’s going on in the text before you. Think of this process as a Google 
map of the reading assignment. 

Once you have read all the words of the assignment in order, you’re probably ready for 
stage two: fill in details by tracking main ideas. For instance, in Book I, Socrates and some 
old guy start a conversation about being an old guy. The old guy (Cephalus) ends up saying 
that being an old guy is pretty cool, if you have a reasonable amount of money, because 
then you can spend your last days being just to anyone you may have wronged. Socrates 
takes this as the cue for a philosophical investigation, and we’re off: What do we mean by 
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“just”? What’s the proper definition of “justice”? So, if you notice that the philosophical 
exploration gets off the ground when Socrates and his buddies start investigating the nature 
of justice, then track what they say about justice in the rest of this assignment. This allows 
you to begin filling in details like this: The discussion takes a particularly interesting turn 
when Thrasymachus goes nuts on everybody and gives his own rather peculiar definition of 
“justice,” that is, “the advantage of the stronger.” Naturally, Socrates objects, and that’s 
when the real fun starts. 

The point of Suggestion Number One is that you don’t want to try to get details on the first 
pass. Just get the overview—the “gist,” as they say. As you look at the text again, things will 
be familiar, and your general idea of what’s going on will serve as a framework for placing 
details in context. Ultimately, we want to work out the arguments. More on that later. 

My second suggestion is: Relax. Reading philosophy is actually pretty hard at first, and it’s 
not quite like reading in most disciplines. Don’t become discouraged if you read a paragraph 
or a page (or six), and you have no idea what’s going on—believe me, you are not alone. 
Keep reading! (Refer to Suggestion Number One.) Breathe normally. 

Suggestion Number Three: I’ve read the Republic a few dozen times before, so I can help 
you through it. But, my help should not be a substitute for entering the text and confronting 
the arguments yourself. Think about it: If I just told you about a sonnet or a haiku, would 
you really have a sense of what engaging that poem would be like? Well, sort of—but in the 
same way that you’d get a sense of what Montréal or stir-fried squid are like if I just told 
you about them. So, the point here is that you will have to get face to face with Plato and 
sort these things out for yourself. It is not my intention to do your thinking for you, even 
though it may be frustrating.  

However, I will give you some questions to ask Plato along the way. Have a look at the 
reading assignments. For each book, I give some major questions to ponder about that 
particular assignment. Don’t overload yourself: Just let these questions float around you as 
you read. (Refer to Suggestion Number One.)  

Once you’ve read all the words in order and then read again to track main ideas, you’re 
ready to write your reading response. Try to answer the reading response questions using 
what you got from the reading. I’m not so interested in your writing down some of Plato’s 
words; I’m interested in seeing how you are going to explain what Plato is up to. This is a 
fancy way of saying that you need to think for yourself, and it might be hard at first to find 
your way. Keep breathing, and keep reading (and thinking). Bring your reading responses to 
class! Your thoughts about these major themes in the reading will be our starting point for 
class discussion. 

If you don’t see anything remotely connected to any of the reading response questions I’m 
asking, fine. At some point, I think you will. But meanwhile, reading is like any other sort of 
conversation: people shouldn’t dislike you because you can’t read their minds. (If they do, 
they probably aren’t good conversation partners anyway.) But, why should you think that 
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you can’t get into a conversation with Plato just because he’s dead? The Republic is an 
extraordinarily rich text, so there are lots of entry points other than mine. See Suggestion 
Number Two. Dive in, and we’ll sort it all out together. 

See you soon—happy philosophizing! 

 

mmdl 
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Free Minds: Literature 
Dr. Patricia M. García 

Fall 2014 
 

Semester Theme:  How do we know what we know? 
 
 
 
 
 
 
 
 
 

“We know what we are now, but not what we may become.” 
William Shakespeare, (English playwright, 1564-1616, Hamlet) 

 
 Whether we might consider ourselves “know-it-alls” or “know nothings,” the one thing 
we can be sure of is that we are never done learning and, as a result, growing.  This is Ophelia’s 
observation in the above quote from Hamlet.  Literature is full of such questions of knowing, 
and as we read Shakespeare’s comedy Much Ado About Nothing this fall, I hope we will 
examine how characters know themselves, know others, and, through these interactions, know 
the world in which they live.  As readers, we will consider our own ways of knowing and 
understanding through an examination of our reading processes. 
 When the play opens, Beatrice and Benedict can’t stand each other yet think they know 
each other pretty well.  Beatrice reminds him that she has “know[n] you of old,” meaning she 
knows his old tricks from the past.  Benedict, amazed by how others easily fall in love, wonders 
if he shall ever be “converted” and then hopes that he will not. By the play’s third act, these 
two enemies are now converted and in love with one another.  Falling in love changes how we 
see the world.  It can also change us, hopefully into something better.   
 While this play is a comedy, there are some dark moments, particularly when a plot 
ensues to destroy the love of the play’s other couple, Hero and Claudio.  When gossip, 
innuendo, and falsehoods poison a romance, how does our understanding of the world change?  
How does the play illustrate such changes in terms of language and imagery?  How does this all 
work out, especially since this is a comedy and requires a happy ending?  Does the real world 
work in similar ways?  As we study this play, such questions will help us consider how literature 
depicts the human condition and, by witnessing these experiences, transforms the lives of its 
readers.   

We will read Shakespeare to practice our close reading and critical thinking skills.  We 
will view performances of the play, both film and theatrical, to compare their interpretations to 
our own.  Finally, we will act out scenes to illustrate our understanding of the play and consider 
how such performances might change our views. 
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Class 1: Studying Shakespeare 
Monday, September 29   
 
Things to consider before reading:  Our edition of Much Ado About Nothing is the very helpful 
Folger Shakespeare Library edition. The Folger Shakespeare Library, located in Washington, 
D.C., is one of the most important research centers in the world for Shakespeare scholars.  For 
this first meeting, you will be reading the prefatory materials to the play in our book, probably 
the pages that many students skip and shouldn’t!  You will get some initial insight into Much 
Ado and learn about Shakespeare’s life, theater, and language.  Pay special attention to the 
section “Reading Shakespeare’s Language” as it will prepare you for the nuts and bolts of 
reading the play itself. 
 
Reading assignment:  “Shakespeare’s Much Ado About Nothing”; pages xiii-lv in Much Ado 
About Nothing (Folger Shakespeare Library edition) 
 
Reading Response Paper/Discussion Questions (choose one): 
 

1. Why do people read literature?  Why do you think people read and study Shakespeare?  
What do you read (newspapers, magazines, and the web all count along with books), 
and what pleasure and/or information do you gain from your reading? 

2. What experiences do you have reading or viewing one of Shakespeare’s plays?  What 
did you enjoy about the experience, and what did you find challenging or frustrating?  If 
you don’t have any, what expectations do you have for reading and studying this play?  
What concerns?  Then, discuss one thing you learned from your reading that you think 
will be helpful for studying Much Ado About Nothing. 
 

 
Class 2: Reading Shakespeare 
Thursday, October 2 
 
Things to consider before reading:  One of the important and reoccurring themes in the play is 
cuckoldry, a term not as common in usage today particularly in the United States.  A cuckold is a 
derogatory term for a person, typically male, whose partner, a wife or lover, has committed 
adultery.  According to the textual notes in our book, “the cuckold comes from the name of the 
cuckoo, a bird which does not build a nest but instead leaves its eggs for other birds to hatch 
and feed” (199).  Typically, the cuckold is pictured as having horns growing on his head, an 
image that “may originate with the early and prevalent practice of ‘grafting the spurs of a 
castrated cock on the root of the excised comb, where they grew and became horns, 
sometimes of several inches long’” (199).  See page 32 for an image of a cuckold. As you read, 
look for jokes about and references to the cuckold. Do men and women use it differently? 
 
Reading Assignment:  Much Ado About Nothing, Acts 1-3. 
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Reading Response Paper/Discussion Questions (choose one): 
 

1. Beatrice and Benedict don’t like one another at the beginning of the play, but we aren’t 
told why. Choose a speech (minimum 5 lines) by either character that might give some 
insight into why they dislike one another. Summarize these lines, and then state what 
reasons are given. Are such reasons fair? 

2. What views of love are presented in these first 3 acts?  In other words, why do people 
fall in love, and how does love make them act?  In writing your response, include at least 
one quote to support your answer. 

 
Class 3: Questioning Shakespeare 
Monday, October 6  
 
Things to consider before reading:  Our understanding of comedy today is a bit different from 
those in Shakespeare’s time.  For his audience, a comedy would mean a play with a lighthearted 
tone, typically a romance ending happily in the marriage.  In some ways, romantic comedies 
such as my favorite, When Harry Met Sally, have this same plot.  Yet in Shakespeare’s comedies, 
sometimes darker, almost tragic moments cause the play’s conflict. You will note this in Act 4, 
so be prepared for it.  When you finish the play, consider whether or not you are satisfied with 
what happens to each of the characters.  Is it a happy ending for all? 
 
Reading assignment:  Much Ado About Nothing Acts 4-5 
 
Reading Response Paper/Discussion questions (choose 1): 

1. While Beatrice and Benedict have used some harsh language with one another, the 
overall tone of the play has been lighthearted. This changes in Act 4.  Choose a speech 
from this act in which the language is much more serious or harsh.  Why is such 
language used, and how do others react to it? 

2. How do women and men in the play act differently?  How are they treated differently?  
Choose a female and male character to compare. 

 
 
Class 4: Interpreting Shakespeare 
Monday, October 13  
 
Things to consider:  In romance, courtship, and marriage as portrayed in this play, what do we 
learn about male and female behavior?  Gail Paster tries to answer this question in her essay, 
so look for her argument as you read.  She also places her argument and supporting evidence 
within the cultural context of Shakespeare’s time.  Look at what textual evidence she supplies: 
the quotes from the play. (This is what you should do in your own essay!)  Then, if you haven’t 
done so yet, watch the most recent film adaptation of the play, directed by Joss Whedon (also 
director of the Avengers). He keeps the language of the play but places it in a modern setting.  
What do you think of such interpretation?  Are the play’s themes consistent with modern 
questions about men and women, romance, courtship, and marriage?     
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Reading/Viewing Assignment:  “Much Ado About Nothing: A Modern Perspective” essay by 
Gail Kern Paster at end of our text; film Much Ado About Nothing directed by Joss Whedon 
(2013). 
 
Reading Response Paper/Discussion Questions (choose 1): 
 

1. Choose a supporting example from Paster’s essay and discuss how it supports her 
argument.  How did this example help your understanding of the play?  It may have 
clarified your understanding, confused you further, or confirmed what you were already 
thinking.  Any of these answers is acceptable and expected when reading literary 
theory! 

2. Choose your favorite scene from the movie and discuss. What was especially effective 
about this scene and why?  How did watching the film help your overall understanding 
of the play?   

 
 
Class 5: Performing Shakespeare 
Thursday, October 16 
 
Things to consider before reading:  Our guest lecture tonight will be given by Clayton 
Stromberger, a member of the UT Department of English’s Shakespeare at Winedale program.  
He will be speaking to us about performing Shakespeare in preparation for our viewing of the 
Actors from the London Stage performance at our next session.  Here’s some information about 
the Winedale program from their website (http://www.utexas.edu/cola/progs/winedale/): 
 

Established in 1970 as a UT English course, Shakespeare at Winedale has grown into a 
year-round program reaching many different groups.  Students in the summer program 
spend two months in the Texas countryside, studying and performing three plays in the 
converted nineteenth-century barn that is our theatre.  A spring semester version of the 
course is offered on the UT campus, with performances at Winedale.  Camp 
Shakespeare provides a two-week experience of learning and playing Shakespeare for 
10-16 year-olds.  Our Outreach program brings Shakespeare into the classrooms of 
elementary school students throughout central Texas, and brings those students to 
Winedale to perform.  Our program also includes a medieval nativity play performed by 
children from the Winedale area, a summer course for teachers through the UTeach 
program, visits by British Shakespeareans to the Winedale theatre barn, and special 
performances in other venues, including an annual tour to England. 

 
Reading assignment: Handout on “Performing Shakespeare” in your course packet. 
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Reading Response Paper/Discussion Questions (choose one): 
1. If you could play any of the characters in Much Ado About Nothing, who would it be 

and why? Be sure to discuss character traits that you find appealing. 
2. If you could cast your own film or stage version of the play, who would you cast as 

EITHER of the lovers in the play (Beatrice and Benedict OR Hero and Claudio) and 
why?  Be sure to match the character appropriately to the actor you choose based 
on his/her traits. 

 
Class 6: Seeing Shakespeare  
Thursday, October 23 
 
Actors from the London Stage present Much Ado About Nothing 
 
Things to consider before seeing the play:  The Actors from the London Stage is a professional 
theater troupe that will be performing Much Ado About Nothing.  Here is some information on 
the group from the UT website (http://www.utexas.edu/cola/depts/english/shakespeare-
studies/AFTLS.php): 
 

Actors from the London Stage, now housed at the University of Notre Dame, is 
an educational and theatrical program that brings a troupe of five classically trained 
actors from major English theatres to college campuses for week-long residencies.  
During their week at the University of Texas, the actors teach approximately 30 classes 
and workshops and perform minimalist productions of a full-length Shakespeare play – 
three times at UT and once at Winedale.  Begun in 1975 by Professor Homer Swander of 
the University of California, Santa Barbara and Patrick Stewart, the British actor, AFTLS's 
unique program of performance and education has had approximately 350 residences 
on 150 campuses, including UT Austin in 1979, 1983, and 1999 to present. 

The London actors explore the relationship of page and stage, language and 
meaning: "rehearsing" students in scenes from Shakespeare and other playwrights, 
helping them to examine the many ways scenes can be understood and performed, 
leading them in analyzing and speaking verse, teaching them about metrical stresses 
and rhythm, cues, blocking, stage breathing, and the like.  The actors work with English 
and drama majors; students in foreign languages, communications, speech, music, 
history, classics, psychology; as well as with high schoolers and members of the 
community.  Their one-actor shows have been performed in residence halls and 
retirement communities, in auditoria and open areas, in coffee houses and student 
unions. 

 
Reading assignment:  None! 
 
Discussion questions: None! (No response paper either.) 
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Free Minds: Anthropology 
Dr. Pauline Strong 

Fall 2014 
 

Semester Theme: Knowledge and Self-Knowledge 
How do we know what we know? 

Course description: 
 
In this unit we will consider culturally and historically constructed ways of knowing about 
ourselves, others, and the world through a consideration of autobiographical texts. Our texts 
will be significant American writings about the self, published from the late seventeenth 
through the late twentieth centuries, including narratives by an English gentlewoman, an Anglo-
American patriot, an African American abolitionist, and a contemporary Mexican American 
scholar. These texts will allow us to discuss the complex relationship amongst experience, 
knowledge, culture, and representation, as well as the limitations of any form of self-
knowledge, knowledge of others, and knowledge of the world. 
 
Course readings: 
 

 William L. Andrews, Classic American Autobiographies.  Penguin, 2003. 

 Richard R. Flores, “Memory-Place, Meaning, and the Alamo.” American Literary History, 
Vol. 10, No. 3. (Autumn, 1998), pp. 428-445. (Course packet) 

 
Course format: 
 
In each class we will discuss an autobiographical account, which you should read prior to 
coming to class. Please read the autobiography with the following questions in mind (these will 
be discussed in detail during the first class session). Before each class session you should write a 
response to one or more of the questions below—or the more specific questions in the 
description of each session. These questions and your responses will form the basis of our class 
discussions. 
 
Reading Response Paper questions: 
 

 What was the author’s goal in writing his or her narrative? 

 What does knowledge mean to the author? What forms of knowledge are most 
important? What does the author believe that he or she knows? 

 What is the process through which the author comes to know himself—or herself—and 
the world?  

 How is the author’s approach to self-knowledge affected by the historical period in 
which he or she lives? By his or her social positioning in that period?  

 What is most important to the author? What are the author’s values? How did the 
author come to learn and adopt those values? 
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 Who or what does the author present as significant influences upon his or her life?  

 How does the autobiography resonate, articulate with, or contrast with your own 
experiences? 

 
Class 1: Self-Knowledge in a Captivity Narrative 
Monday, October 27 

 

Reading: A True History of the Captivity and Restoration of Mrs. Mary 
Rowlandson, [1682]. In Classic American Autobiographies, pages 26-69.  (Please 
focus especially on pages 26-34.) 



Mary Rowlandson (c. 1637-1711) was a Puritan colonist married to a Puritan minister. She lived 
in Massachusetts in the late seventeenth century. Mrs. Rowlandson was captured by local 
Indians at the beginning of a major war that came to be known as King Philip’s War. When she 
returned to Massachusetts she narrated an account of her captivity to Rev. Increase Mather, 
who added a preface and published it. This was one of the first books published in New 
England, and one of the most popular.  It established a genre of “captivity narratives” in which 
American identity is explored through the experiences of captives among Indians. Another 
famous captivity narrative is that of Capt. John Smith, retold recently in the Disney film, 
Pocahontas. 

Notice how Rowlandson structures her narrative as a series of “removes” that take her away 
from the familiar world and into an unfamiliar and threatening world. The narrative begins 
abruptly with her capture, and moves through twenty “removes” into what she views as a 
wilderness. You might want to think of each of these removes as a brief chapter; many of these 
are less than a page, while the final remove, at twelve pages, is the longest because it 
incorporates the lessons that she takes from her experience of captivity.   

In class we will discuss the narrative as a text that reveals a great deal about Mary 
Rowlandson’s culture, that of Puritan New England.  

Reading Response Paper/Discussion Questions: Answer one or more of the reading response 
questions listed on page 17 and 18 of the syllabus and/or any of the questions here. What was 
Rowlandson’s goal in writing her narrative? What does she think she knows about herself, and 
why? What does she think she knows about her captors, the Algonquian Indians, and why? How 
is her “knowledge” of Algonquian Indian culture affected by her role as a colonist, a Christian, 
and a captive? What does she think her experience of captivity has taught her about herself and 
the world? What are some of the ways in which her forms of knowledge compare and contrast 
with your own? What do we need to know in order to understand this narrative, which was 
published over three centuries ago? 

 
Class 2: Self-Knowledge and Self-Invention in the Autobiography of Benjamin Franklin 
Thursday, October 30 
 
Reading: The Autobiography of Benjamin Franklin, [1818], Part 1. In Classic American 
Autobiographies, pp. 71-134. (Please focus especially on pages 71-90.) 
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Benjamin Franklin (1706-1790) was an author, printer, scientist, inventor, postmaster, diplomat 
and, of course, a founding father of the United States.  Largely self-educated, Franklin is often 
viewed as a classic self-made American. He is well known for his discoveries involving 
electricity, and his inventions include the lightning rod, bifocals, the Franklin stove, the 
subscription library, and the “pro and con” form of decision-making.  From 1733 to 1758 he 
published the popular Poor Richard’s Almanack, which made him rich and is responsible for 
circulating many proverbs that are still known (“early to bed and early to rise, makes a man 
healthy, wealthy, and wise”). Franklin was an important proponent of the unity of the American 
colonies and American independence, and helped to draft the Declaration of Independence. He 
promoted the philanthropic idea of “paying it forward.” Influenced by his European travels, he 
became a prominent abolitionist at the end of his life, after freeing his slaves.  
 
Franklin’s memoirs were not published in his lifetime, and first appeared in 1791 in a French 
translation. They were first published in English in 1818 as an “autobiography,” and since then 
have been highly acclaimed. Franklin’s autobiography engages themes of common sense, 
vocation, moral virtues, success, and reconciling the needs and desires of the individual with 
those of society as a whole. It reveals the practical approach he takes to resolving social and 
ethical questions, for which he is known as one of the first and foremost American pragmatists. 
 
Reading Response Paper/Discussion Questions: Answer one or more of the reading response 
questions listed on page 17 and 18 of the syllabus and/or any of the questions here. What was 
Franklin’s goal in writing his autobiography? What does it reveal about Franklin’s approach to 
knowledge and self-knowledge? How does he go about educating himself? How does his way of 
attributing meaning to his experiences differ from Mary Rowlandson’s? Do you see any 
significant similarities? 
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Class 3: Self-Knowledge and Self-Invention in the Autobiography of Benjamin Franklin, cont’d 
Monday, November 3 
 
Reading: The Autobiography of Benjamin Franklin, [1818], Parts 2-4. In Classic American 
Autobiographies, pp. 141-228. (Please focus especially on pages 145-156.) 

 
We will continue considering Benjamin Franklin’s autobiography. For this session please think in 
particular about how Benjamin Franklin systematically set upon a project of self-knowledge and 
self-improvement.  
 
Reading Response Paper/Discussion Questions: Answer one or more of the reading response 
questions listed on page 17 and 18 of the syllabus and/or any of the questions here: What are 
the significant continuities and changes since Franklin’s time in American approaches to self-
knowledge and self-improvement? What aspects of his approach may be worthy of emulation? 
 
Class 4: Knowledge and Freedom in the Slave Narrative of Frederick Douglass 
Thursday, November 6 

Reading: Frederick Douglass, Narrative of the Life of Frederick Douglass, An American Slave, 
Written by Himself [1845], chapters 1-9. In Classic American Autobiographies, pp. 241-280. 
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Frederick Douglass (c. 1818-1895) was an American abolitionist, orator, and author who started 
his life as a slave in Maryland.  He escaped from slavery in 1838 and moved to Massachusetts, a 
center of abolitionist activity. His first autobiography, which we are reading, was a bestseller 
that was influential in the fight to end slavery. Douglass published additional autobiographies in 
1855 and 1882.  He was a central figure in struggles for emancipation, women’s suffrage, and 
equal education. 

Douglass’s autobiography is a prominent example of an autobiographical genre known as slave 
narratives. There are obvious differences between “Indian captivity narratives” such as 
Rowlandson’s, “memoirs” such as Franklin’s, and “slave narratives” such as Douglass’s, but 
there are continuities as well.   

Reading Response Paper/Discussion Questions: Answer one or more of the reading response 
questions listed on page 17 and 18 of the syllabus and/or any of the questions here: What are 
the continuities between “captivity narratives,” “memoirs,” and “slave narratives”? How does 
Douglass pursue a project of self-knowledge and self-definition? How does he define and 
pursue the key American values of freedom and equality? What role did education play in 
Douglass’s journey to freedom? 

 
Class 5: Knowledge and Freedom in the Slave Narrative of Frederick Douglass, cont’d 
Monday, November 10 

Reading: Frederick Douglass, Narrative of the Life of Frederick Douglass, An American Slave, 
Written by Himself [1845], chapters 10-conclusion. In Classic American Autobiographies, pp 
280-327. 
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We will continue considering Frederick Douglass’s autobiography, with an emphasis on 
Douglass’s escape from slavery. Douglass writes, “You have seen how a man was made a slave; 
you shall see how a slave was made a man” (p. 285).   
 
Reading Response Paper/Discussion Questions: Answer one or more of the reading response 
questions listed on page 17 and 18 of the syllabus and/or any of the questions here: What does 
Douglass show us about both these processes: the making of a slave and the making of a man? 
What role did “the power of reason” play in his determination to escape? What was Douglass’s 
goal in writing his narrative? What kinds of knowledge does the narrative convey? 
 
 
 
Class 6: A Contemporary Mexican-American Autoethnography 
Thursday, November 13 
 
Reading: Richard R. Flores, “Memory-Place, Meaning, and the Alamo.” American Literary 
History, Vol. 10, No. 3. (Autumn, 1998), pp. 428-445. (Course packet.) 
 

 

Richard Flores is an anthropologist who is currently Senior Associate Dean of the College of 
Liberal Arts at the University of Texas at Austin.  He is a native of San Antonio, Texas. He is one 
of a group of contemporary Mexican-American scholars who have focused their research on 
Mexican-American culture and history. The article we are reading is a short version of a topic he 
explores in his book, Remembering the Alamo: Memory, Modernity, and the Master Symbol 
(2002). 

Flores’s article is an example of what anthropologists call “autoethnography,” meaning that 
Flores analyzes his own cultural experience—in this case his experience as a Mexican-American 
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boy visiting the Alamo—as an example of larger cultural processes, in this case processes of 
inclusion and exclusion.  His analysis centers on the various meanings of the Alamo.  

Reading Response Paper/Discussion Questions: Answer one or more of the reading response 
questions listed on page 17 and 18 of the syllabus and/or any of the questions here: How do 
Texans, Mexicans, and Americans use “master symbols” like the Alamo to construct a sense of 
identity—both inclusive and exclusionary? What are some other symbols and processes 
through which we come to “know” the past? Is there a similar story you might tell about an 
early experience of coming to terms with the past and its relationship to the present? 

 

Some Recommendations for Further Reading: 

If you have enjoyed the autobiographical readings for this unit, you might enjoy some of these: 

 William Andrews, Classic American Autobiographies, Introduction, Old Times on the 
Mississippi by Mark Twain, and Four Autobiographical Essays by the Sioux Indian writer 
Zitkala-Sa. 

 Walter Isaacson, Benjamin Franklin: An American Life (2003). A biography.  

 Henry Louis Gates, Jr., ed., Frederick Douglass: Autobiographies (1996). Contains the 2nd 
(1885) and 3rd autobiographies (1881), which takes his tale through his work with the 
antislavery movement.  

 W.E.B. Dubois, The Souls of Black Folk (1903). Influenced by Douglass. 

 Solomon Northrop, Twelve Years a Slave (1854). The source for the recent film. 

 Harriet Ann Jacobs, Incidents in the Life of a Slave Girl (1961). 

 Henry Adams, The Education of Henry Adams (1918).  

 Black Elk, as told to John Neihardt, Black Elk Speaks: Being the Life Story of a Holy Man 
of the Oglala Sioux (1932) 

 Zora Neale Hurston, Dust Tracks on a Road (1942) 

 John Steinbeck, Travels with Charley in Search of America (1962) 

 Malcolm X, The Autobiography of Malcolm X: As Told to Alex Haley (1965) 

 Maya Angelou, I Know Why the Caged Bird Sings (1969) 

 Maxine Hong Kingston, the Woman Warrior (1975) 

 Luis Alberto Urrea, Nobody’s Son: Notes from an American Life (1998) 

 Barack Obama, Dreams from My Father: A Story of Race and Inheritance (2004) 
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Free Minds: Creative Writing 
Charlotte Gullick 

Fall 2014 
  

Semester Theme: How Do We Know What We Know? 
 

In the creative writing unit this fall, we will focus on nonfiction that explores the idea of 
knowing: How do we know our world? Are there different ways of seeing, experiencing, and 
understanding the world? And if yes, how does our knowing differ from others?  
 
We will also explore the idea that there are many kinds of learning, many kinds of teaching, and 
the creative nonfiction we produce during this unit will focus on pivotal encounters with the 
world that shape our lens of knowledge.  
 
We will read from one textbook, Bird By Bird by Anne Lamott, and we will read a selection of 
short nonfiction essays that explore the idea of what it is to know, how we know, and how we 
construct the lens through which we view the world. 
 
We will focus on the elements of powerful writing that include scene, detail, dialogue, 
character development, setting, structure and such. Central to all of our discussions (both in 
the published work we read and in our own writing) are the five senses, what is called our 
visceral awareness of the world. Using our five senses and the elements of craft (mentioned in 
bold above), we will learn to render our experiences with clarity, impact, and resonance. We 
will also explore how to gain objectivity on our first drafts—the difficult lesson of moving 
beyond “this really happened” to an evocative piece of writing that invites readers close 
through craft, specificity, and concrete images. 
 
One of the best ways to improve one’s writing is to learn to read like a writer; this is a task we 
will embark on throughout the whole of our unit. We will learn to mark the passages or lines 
that speak deeply to us; we will then learn to understand how the writing is effective. In other 
words, we will sharpen our eye for good writing as well as our vocabulary in discussing good 
writing. 
 
We will also spend some time exploring our nonfiction ethics. Since memory can be faulty, and 
since experiences are not universal, it is important for nonfiction writers to take some time and 
consider what they are willing to do on the page: to make up dialogue? To collapse time? To 
create composite characters?  These discussions will help clarify our understanding of the 
difference between verifiable facts and our different emotional truths. These discussions can 
also help offset the ways our inner critic might attack us. 
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Class 1: Getting Started and Finding Our Moments of Knowing 
Monday, November 17 

 
Many people come to the task of creative writing with the expectation that it is should be easy. 
For example, when given a prompt to write about one of our scars, we might think, this should 
be easy, it’s my life, isn’t it? It’s important to understand that language will always fall short of 
our experiences—it’s both the joy and the agony of writing. “No one means all he says, and yet 
very few say all they mean, for words are slippery and thought is viscous” (Henry Adams, The 
Education of Henry Adams, 1907). 
 
Because we often don’t know what we think until we write, it is essential to allow time for 
multiple drafts and for strategies that outthink or out maneuver the inner critic. Much of the 
writing process is not knowing, and we will explore a number of ways to get started in bringing 
certain aspects of our lived experiences to the page. Anne Lamott’s writing about writing will 
help frame this discussion; her humor and insight go a long way in “opening up” the writing 
process. Peggy Shumaker’s short essay will serve as in introduction to finding our most pivotal 
early experiences to write about. Annie Dillard’s work will serve as the basis for the ways we 
will focus on how we see the world, an important element to being both a critical and creative 
thinker. 
 
Read: Anne Lamott, Bird By Bird, Introduction and pages 3-43; pages 110-130; “Moving Water” 
and “Living Like Weasels” (course packet) 
Write:  Assignment to be announced. 
 
Anne Lamott was born in San Francisco in 1954.  She writes both novels and books of 
nonfiction centered on spirituality, parenthood, alcoholism, and, of course, writing.  
 
Here’s a quote from her about her work: "I try to write the books I would love to come upon, 
that are honest, concerned with real lives, human hearts, spiritual transformation, families, 
secrets, wonder, craziness—and that can make me laugh. When I am reading a book like this, I 
feel rich and profoundly relieved to be in the presence of someone who will share the truth 
with me, and throw the lights on a little, and I try to write these kinds of books. Books, for me, 
are medicine." 
 
Peggy Shumaker (born 1952) has been chosen as the Rasmuson Foundation's Distinguished 
Artist for 2014. She has also been selected as the Artsmith Artist of the Year for 2014. She is the 
author of seven books of poetry, most recently Toucan Nest, Poems of Costa Rica. Her lyrical 
memoir is Just Breathe Normally. Professor emerita from University of Alaska Fairbanks, 
Shumaker teaches in the Rainier Writing Workshop. She is founding editor of Boreal Books, 
publisher of fine art and literature from Alaska.  She edits the Alaska Literary Series at 
University of Alaska Press. Peggy Shumaker was Alaska State Writer Laureate from 2010-2012. 
Shumaker was writer in residence for the Arizona Commission on the Arts, working with prison 
inmates, honors students, gang members, deaf adults, teen parents, little kids, library patrons, 
and elderly folks.  
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Annie Dillard (born April 30, 1945) is an American author, best known for her narrative prose in 
both fiction and nonfiction. She has published works of poetry, essays, prose, and literary 
criticism, as well as two novels and one memoir. Her 1974 work Pilgrim at Tinker Creek won the 
1975 Pulitzer Prize for General Nonfiction. Dillard taught for 21 years in the English department 
of Wesleyan University, in Middletown, Connecticut. 
 
“One of the few things I know about writing is this: spend it all, shoot it, play it, lose it, all, right 
away, every time. Do not hoard what seems good for a later place…. Something more will arise 
for later, something better.” – Annie Dillard 
 
 
Class 2: Characters, Plot, and People Who Define Our Knowing the World 
Thursday, November 20 

 
Our second class will focus on how to create engaging work; it is by offering readers a rich 
experience of the senses and the settings where our lives are shaped. This is known in the 
writing world as showing and not telling. It is based in trust: trust that our readers will “get it” 
when we give them the most significant details, dialogue, and action; trust that we can write a 
scene with enough clarity and specificity so readers can “get it.”  
 
We will also spend some time thinking about people who have shaped our lives and how to 
bring them to the page so that our readers understand both their personality and the 
impression this personality left on our lives: our imaginations, our fears, our strengths, our 
dreams. Relatedly, we will discuss plot and the intersection of plot and character. 

 
Read: Anne Lamott, Bird By Bird, pages 44-63; 85-92;“I Knew She Was Beautiful” (course 
packet) 
Write: Assignment to be announced. 
 
Dagoberto Gilb was born in Los Angeles (in the 1950s) but lived here in Austin before relocating 
to East Texas to be writer-in-residence at the University of Houston-Victoria. He’s the author of 
eight books, mostly novels, and numerous essays and short stories. “I Knew She Was Beautiful” 
is an essay that appeared in The New Yorker in 2001.   
 
 
Class 3: Scene, Details, and Shifts in Perception 
Monday, November 24 

 
This class will continue the discussion of show, don’t tell and how creating vivid scenes is the 
lifeblood of compelling work. We will ferret out the difference between academic writing 
(where we think critically and reveal our thinking) to creative writing (where we use specificity 
and scene to “place” readers into the world of our writing). We will also discuss how to choose 
what to write: in the trajectory of our lives, there is a lot of material. This class will deepen our 

http://en.wikipedia.org/wiki/Pilgrim_at_Tinker_Creek
http://en.wikipedia.org/wiki/Pulitzer_Prize_for_General_Nonfiction
http://en.wikipedia.org/wiki/Wesleyan_University
http://en.wikipedia.org/wiki/Middletown,_Connecticut
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understanding of which moments to write and how to write them effectively so readers invest 
in the narrative. 
 
Read: Anne Lamott, Bird by Bird, pages 74-84; “The Canning Jars” and “The End of Girl Land” 
(course packet) 
Write: Assignment to be announced. 
 
Sandell Morse holds a Master's Degree in Liberal Studies with a concentration in the 
Humanities from Dartmouth College and a Master's Degree in English with a concentration in 
fiction writing from the University of New Hampshire. She has taught at the University of New 
Hampshire and at the University of Maine, Farmington. She facilitates both fiction and 
nonfiction workshops for the Maine Writers and Publishers Alliance and for the New Hampshire 
Writers' Project.  
 
Caitlin Flanagan (born 1961) is an American writer and social critic. A former staff writer at The 
New Yorker, she is a contributor to The Atlantic. Her book To Hell with All That: Loving and 
Loathing Our Inner Housewife was published by Little, Brown in 2006. 

Born and raised in Berkeley, California, Flanagan holds a B.A. and an M.A. in Art History from 
the University of Virginia. Before becoming a writer, Flanagan was an English teacher and 
college counselor at the Harvard-Westlake school in North Hollywood, California. 

Some of her essays underscore the emotional rewards and social value of a traditional 
housewife's role.  

 
 

Class 4: Dialogue, Point of View, and Knowing Ourselves in Relation to Others 
Monday, December 1 
 
Another important element in showing is to remember that people reveal themselves by what 
they say and what actions they take. We will learn the difference between direct, indirect and 
summarized dialogue as well when to use each kind.  
 
Sometimes, our biggest learning and our biggest moments of pain happen in a single exchange 
of direct dialogue; the essays we’ll read for this class will help grow our understanding of how 
to create compelling scenes with dialogue. 
 
Read: Bird by Bird, pages 64-73; 97-109; “How to Date a Brown Girl” and “The Ghetto Girl’s 
Guide to Dating and Romance”(course reader) 
Write: Assignment to be announced. 
 
Junot Díaz (born December 31, 1968) is a Dominican-American writer, creative writing 
professor at Massachusetts Institute of Technology (MIT), and fiction editor at Boston Review. 
He also serves on the board of advisers for Freedom University, a volunteer organization in 

http://en.wikipedia.org/wiki/United_States
http://en.wikipedia.org/wiki/Writer
http://en.wikipedia.org/wiki/Social_critic
http://en.wikipedia.org/wiki/The_New_Yorker
http://en.wikipedia.org/wiki/The_New_Yorker
http://en.wikipedia.org/wiki/The_Atlantic
http://en.wikipedia.org/wiki/Little,_Brown
http://en.wikipedia.org/wiki/Berkeley,_California
http://en.wikipedia.org/wiki/Art_History
http://en.wikipedia.org/wiki/University_of_Virginia
http://en.wikipedia.org/wiki/Harvard-Westlake
http://en.wikipedia.org/wiki/North_Hollywood
http://en.wikipedia.org/wiki/Dominican_Republic
http://en.wikipedia.org/wiki/United_States
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Georgia that provides post-secondary instruction to undocumented immigrants. Díaz’s work 
often explores the intersection of the immigrant viewpoint as it changes/morphs/challenges 
dominant ideas of American culture. He received the Pulitzer Prize for Fiction for his novel The 
Brief Wondrous Life of Oscar Wao, in 2008. He is a 2012 MacArthur Fellow. 
 
Sonja Livingston's first book, Ghostbread, won an AWP Book Prize for Nonfiction. Her writing 
has been honored with a NYFA Fellowship, an Iowa Review Award, and Arts & Letters Essay 
Prize, Pushcart Prize nominations, and grants from Vermont Studio Center and The Deming 
Fund for Women. Her work has appeared in some of the country's finest literary journals, 
including the Iowa Review, Alaska Quarterly Review, Southeast Review, AGNI, and is 
anthologized in several texts on writing, including Short Takes, The Truth of the Matter, and The 
Curious Matter. An Assistant Professor in the MFA Program at the University of Memphis, Sonja 
divides her time between Memphis and New York State and visits schools, community groups 
and universities throughout the country to give readings and craft lectures on memoir writing, 
childhood poverty, and women's nonfiction writing.  
 

 
Class 5: Intuitive Versus Institutional Knowing 
Thursday, December 4 

 
This class will pick up on some of the ideas introduced at our first Free Minds meeting: we will 
investigate our relationship to the institutions that we have had contact with as students and 
how these institutions help shape the way we know the world, for good or bad, or both. We will 
work on bringing a pivotal education moment to the page and explore its meaning for us, 
looking for new perspectives and new trajectories. 

 
Read: Anne Lamott, Bird By Bird, pages 93-94; read “Indian Education” (course reader) 
Write: Assignment to be announced. 
 
Sherman Joseph Alexie, Jr. (born October 7, 1966) is a poet, writer, and filmmaker. Much of his 
writing draws on his experiences as a Native American with ancestry of several tribes, growing 
up on the Spokane Indian Reservation. He currently lives in Seattle, Washington. 

Some of his best known works are The Lone Ranger and Tonto Fistfight in Heaven (1993), a 
book of short stories; and Smoke Signals (1998), a film of his screenplay based on that 
collection. 

His first young adult novel, The Absolutely True Diary of a Part-Time Indian (2007), is a semi-
autobiographical novel that won the 2007 U.S. National Book Award for Young People's 
Literature and the Odyssey Award as best 2008 audiobook for young people (read by Alexie). 
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http://en.wikipedia.org/wiki/The_Lone_Ranger_and_Tonto_Fistfight_in_Heaven
http://en.wikipedia.org/wiki/Smoke_Signals_(film)
http://en.wikipedia.org/wiki/Young-adult_fiction
http://en.wikipedia.org/wiki/The_Absolutely_True_Diary_of_a_Part-Time_Indian
http://en.wikipedia.org/wiki/National_Book_Award_for_Young_People%27s_Literature
http://en.wikipedia.org/wiki/National_Book_Award_for_Young_People%27s_Literature
http://en.wikipedia.org/wiki/Odyssey_Award
http://en.wikipedia.org/wiki/Audiobook
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Class 6: Revision: Where Real Writing Happens: Knowing Ourselves Better 
Monday, December 8 

 
Many writers say that it is in the revision process that the real writing happens; we will discuss 
what we gain and lose by reworking material we have previously developed as well as explore 
specific revision strategies. This session will additionally focus on the personal growth that can 
occur as a result of revision and help us hone in on how we work best as writers and as 
students. 
 
“I don’t write easily or rapidly. My first draft usually has only a few elements worth keeping. I 
have to find what those are and build from them and throw out what doesn’t work, or what 
simply is not alive.” — Susan Sontag 
 
“Put down everything that comes into your head and then you’re a writer. But an author is one 
who can judge his own stuff’s worth, without pity, and destroy most of it.” — Colette, Casual 
Chance, 1964 
 
Read: Anne Lamott, Bird by Bird; pages 133-150; 162-171; 195-207; reread pages 21-27 in Bird 
by Bird 
Write: Assignment to be announced. 


